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INTRODUCTION 
 

FACULTY STATEMENT 
 

We, the faculty and staff of Beacon Charter High School for the Arts, have created this system of Performance-
Based Graduation Requirements (PBGR’s) for two purposes.  Clearly this system’s origin lies in the state 
mandates for high school reform.  More importantly, this system addresses the unique needs of our school: an 
urban school, with a significant draw of student-artists from many of the suburban and rural communities 
surrounding Woonsocket.  Our students have come to Beacon to pursue their passion for the arts in a friendly 
and supportive environment.  The most recent SALT data shows that Beacon significantly outpaces the state 
average in every category of “Connectedness.”  Our sense of community goes beyond that of an individual city 
or town.  Beacon has become a unique place to learn, create and grow.   
 
It is with this sense of community and focus upon individual creativity that we have developed the following 
PBGR system. 
 
-The Beacon Faculty and Staff 
 

 
MAKING EDUCATION REAL AND RELEVANT 

 
What is really meant by the term “PBGR system”? 
 

� pro·fi·cien·cy;  [pruh-fish-uhn-see]  
 

Skillfulness in the command of fundamentals deriving from practice and familiarity; "practice greatly 
improves proficiency"  

 
� per·for·mance;  [per-fawr-muhns]   

 
The accomplishment of work, acts, feats, etc. 

 
� sys·tem;  [sis-tuhm]   

 
An assemblage or combination of things or parts forming a complex or unitary whole; a coordinated 
body of methods or a scheme or plan of procedure. 

 
 
This guidebook will serve as a roadmap for the four year high school journey that is uniquely Beacon.  The 
graduation system that is presented on the following pages was purposefully designed to create a climate for 
teaching and learning that is steeped in lessons and assessments that intrigue, connect and truly communicate 
the improvement and effort of each student. 
 
Just like the great school community we have built here at Beacon Charter School, this guidebook will grow 
and continually redefine itself.  The Guide is only presented electronically and is not a “one time, high cost” 
hardcopy printed booklet.  As the school’s graduation system is refined, and state regulation is updated, so too 
will be this guide. 
 
Why go digital?  We believe that it is critical that faculty and administration demonstrate their ability to 
perform in the 21st century’s digital environment.  If we are to ask that students continually stretch to reach 
their goals and to exhibit work that amply demonstrates real world proficiency, then shouldn’t we do the 
same? 



 

 

3

rev. 7.29.09

 

 
WHY DEVELOP A PBGR SYSTEM? 

 
Beacon’s overall academic goals are aligned with the RI Department of Education: Students in the future are 
going to be asked to think, learn and perform in ways that are new and different.  The information age of the 
21st century demands that students be active searchers of knowledge and that they navigate through complex 
problems and arrive at unique solutions.  These skills are not acquired through passive learning, listening and 
taking pen and paper tests.  They are learned through setting goals, making plans, performing tasks and then 
reflecting on that performance. 
 
Success in school will no longer be judged on “seat time”, by earning credits or by passing a teacher-made 
test.  Student-artists at Beacon, and all over the state, are going to have to show proficiency in their subjects, 
demonstrate their learning through projects and by becoming active learners who perform problem solving 
tasks of all kinds. 
 
The “system” that has been built at Beacon consists of many activities.  These activities begin in the 9th grade 
and progress through the 12th grade. At Beacon, the administration and faculty have placed these activities in 
an order that results in every student-artist earning a “performance-based diploma.” 
 

COURSE SEQUENCE ALIGNMENT 
 

Student-artists entering Beacon enroll in courses that provide a solid foundation to build upon as they progress 
through their academic requirements. 
 
Grade 9 and 10 coursework includes Art Appreciation and Humanities, where students explore topics relating 
to historical artistic techniques and traditions in the western world. School-wide writing formats and grading 
rubrics, as well as reading strategies across the curriculum, provide students with the confidence and skills 
needed to complete the reading and writing assignments in 11th and 12th grade English classes. 
 
A grade 9 course in Microsoft Office ensures that all students are proficient in creating Word documents, 
PowerPoint presentations, and Excel spreadsheets. These computer skills are practiced throughout all 
coursework at Beacon. In the grade ten Business course, students are asked to build résumés, write letters of 
introduction, create business plans and document earnings in a stock market game using Microsoft technology. 
 
Students are required to complete short research-based essays in all academic classes using the MLA format.  
Research techniques culminate as students enter grade twelve when they are fully equipped to complete a 
ten-page research project in the Futuristic Sciences and Research course and successfully complete a script 
and produce a short film in the Senior Capstone course. 
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BEACON CREDIT REQUIREMENTS FOR GRADUATION 
 

8 credits Art   3 credits Civics and History   1 credit Capstone 
4 credits Math  2 credits Computers and Business 1 credit Senior Film 
4 credits English 2 (or 3) credits in Foreign Language 1 (or 0) credit Sr. Elective  
4 credits Science 1 credits Art Appreciation  1 credit Senior Prep  
 

 
Art (Culinary, Theater, Visual)  8 credits 

English Language/English 
 
 

4 credits 

Math 
 
 

4 credits 

Science 4 credits 

Civics and History 3 credits 

Computers and Business 2 credits 

Foreign Language 2 or 3 credits 

Art Appreciation 1 credit 

Film as Literature/Capstone 2 credits 

Senior Elective (for those not enrolled in Spanish III) 1 or 0 credits 

Senior Prep (11th grade course) 1 credit 

TOTAL 32 credits 

 
 
 
 
 
 
 
 
 
 

ALIGNMENT RATIONALE AND STANDARDS INTEGRATION 
 

In a small school adults have the opportunity to truly “get on the same page.”  At Beacon all teachers use the 
same syllabi format, the same grade distribution and grade calculator and voraciously use school-wide rubrics.  



 

 

6

rev. 7.29.09

 

Common planning time for faculty is crucial.  There’s an old adage that says, “Any faculty who can’t sit 
around a single table and talk together is too great in number.”  

 
When teachers plan together and share ideas then they can make classes and activities connect to each other. 

RP 
 
The new PBGR system requires all student-artists to achieve proficiency in communication, technology, math, 
science and social studies.  Teachers use content and performance standards to assure that all students have 
ample opportunity to become proficient in these areas.  By aligning its curriculum, classroom instruction and 
assessments with the Rhode Island Grade Span Expectations, Applied Learning Standards and industry 
standards for the arts, Beacon provides multiple opportunities for each student to be instructed and assessed 
in all GSEs. 
 
For example, Beacon has school-wide expectations for technology use.  Therefore, we have placed our 
Microsoft Office class into the first semester of ninth grade.  This facilitates an alignment of standards that 
focus on technology and oral communication skills, providing students with the skills to complete required MLA 
papers and PowerPoint presentations that incorporate graphs and charts.  
 
Grade Span Expectations and other standards are coordinated across the disciplines by arranging the course 
offerings in a complimentary way.  This allows teachers to be able to deliver lessons that are connected to 
multiple content areas to facilitate deeper understanding and lasting knowledge of selected topics.  This type 
of learning can help bring students to a new awareness of the meaningful connections that exist among the 
disciplines, and it encourages all involved to develop meaningful links among the fields in ways that intrigue 
and motivate both teacher and students. 
 
Interdisciplinary learning, often called “the teaching of thinking,” gives a purpose to study that goes far 
beyond the evaluation and memorization of information related to a topic, it furthers the development of 
higher-order thinking skills.  Students engaged in interdisciplinary learning often find the content more exciting 
and relevant, especially if teachers can connect the disciplines not only to each other but also to the past and 
present in a way that relates to students’ lives.   
 
These types of lessons also allow teachers to know what is going on in each other’s class.  This makes it easy 
for the math teachers to have students write an essay when they know the basics have just been taught in 
English, and the students are familiar with all of the requirements because the same school-wide graphic 
organizer and rubric will be used.  In the same manner, the Humanities teachers may incorporate a concept 
such as the Roman Numeral System into a lesson, because they know it has just been presented in math 
class.  Through Common Planning Time, teachers plan lessons that incorporate all of the standards throughout 
the curriculum.  Such as when Visual Arts Standards were used in the Culminating Project in Art Appreciation 
class. 
 
Assessment at beacon exists to change the tone of conversation between student and adult.  Frequent real 
time skill assessment clearly shows if there is constant effort and continued progress on the part of each 
student.  We all learn from assessments; students learn what skills they have and teachers discover what skills 
the kids need. 
 

STATE AND SCHOOL ASSESSMENTS 
 
NECAP (New England Common Assessment Program) – 11th 
Beacon Charter High School students will be administered the New England Common Assessment Program 
(NECAP) in reading, mathematics, science, and writing in grade 11. The NECAP is the required state 
assessment given as part of the Rhode Island State Assessment Program (RISAP) - one of the RISAP 
assessments used to determine if schools are making Adequate Yearly Progress (AYP) toward the goal of 
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having 100% of student proficiency by 2014 in reading, writing, and mathematics. The paper-based test is 
internally administered but externally scored. Beacon will follow the test schedule defined by the Rhode Island 
Department of Education (RIDE)’s Office of Assessment and Accountability. 
 
NWEA MAP (Northwest Evaluation Association: Measures of Academic Progress) – Fall and 
Spring, 9th-12th 
Beacon students will be administered the Northwest Evaluation Association (NWEA): Measures of Academic 
Progress (MAP) in mathematics, reading, and language usage in all four grades (9-12) twice each year (fall 
and spring). The assessment itself is unique in that it adapts to student ability, accurately measuring what a 
student knows and needs to learn. MAP tests measure academic growth over time, independent of grade level 
or age and are designed to provide educators with the most accurate measurement of student achievement. 
The MAP assessment version used by Beacon is aligned to Rhode Island’s Grade Span Expectations (GSE’s). 
The computer-based adaptive test is internally administered but externally scored. Unlike NECAP, the results 
are immediately available to drive instruction (if needed). Beacon is only the third school in Rhode Island to 
adopt this assessment.  
 
Longitudinal Writing Sample – Fall and Spring 9th-12th 
Beacon Charter High School students will be administered a writing assessment in grades 9–12 twice each 
year (fall and spring). The assessment is internally designed, administered and scored per specific protocols 
for both assessment administration and scoring.  
 
ASVAB (Armed Services Vocational Aptitude Battery) – 10th 
Beacon Charter High School students will be administered the Armed Services Vocational Aptitude Test 
(ASVAB) as a means of providing students with help in making career choices based on interests and aptitude 
ability. The test is mandatory for all 10th graders and voluntary for 11th and 12th graders. The test is 
administered in-school by trained Department of Defense (DoD) employees. The test is externally scored. 

 
 
In-Class Assessments – routinely 9th-12th 
Beacon Charter High School students will be given traditional in-class assessments such as quizzes, tests, 
projects, and presentations as a means of demonstrating proficiency.  
 
Capstone – Spring 12th 
All Beacon Charter High School 12th grade students will be required to complete a Capstone project which will 
serve as the culminating assessment of their four-year Beacon experience. The assessment of the project and 
its accompanying oral presentation will be by a committee of Beacon faculty, staff and administration as well 
as a variety of working artists and educators from outside the Beacon family. 

 
APPLIED LEARNING STANDARDS 

 
If Beacon is aspire to be a performance based institution like its sponsor Johnson and Wales University then 
students must be active, as opposed to passive, participants in their own high school education.   
 
Applied learning focuses on the capabilities people need to be productive members of society, as individuals 
who apply the knowledge gained in school and elsewhere to analyze problems and propose solutions, to 
communicate effectively and coordinate action with others, and to use the tools of the information age 
workplace.  It connects the work students do in school with the demands of the twenty-first century 
workplace.   
 
The “Framework for Applied Learning” rests on the foundation laid down by Learning a Living: A Blueprint for 
High Performance which is a report by the Secretary’s Commission on Achieving Necessary Skills (SCANS).  
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This framework delineated nine areas of competence and spelled out their elements.  The nine areas of 
competence were as follows: 
 

• Collecting, analyzing, and organizing information; 
• Communicating ideas and information; 
• Planning and organizing resources; 
• Working with others and in teams; 
• Solving problems; 
• Using mathematical ideas and techniques; 
• Using technology; 
• Teaching and learning on demand; and 
• Understanding and designing systems. 

 
The advantage of establishing distinct standards for Applied Learning is that it focuses attention on the 
requirements of these standards and asserts an explicit role for Applied Learning as a domain for assessment 
and reporting of student achievement.  We expect that the work students do to meet the Applied Learning 
performance standards will take place generally within the context of a subject or will draw on content from 
more than one subject area.   There are five performance standards for Applied Learning: 
 

• A1 Problem Solving 
• A2 Communication Tools and Techniques; 
• A3 Information Tools and Techniques; 
• A4 Learning and Self-Management Tools and Techniques; 
• A5 Tools and Techniques for Working with Others. 

 
THE TRADITION OF ADVISORY AT BEACON 

 
The underlying purpose for advisory is foster personal knowledge of each student-artist in the school by at 
least one faculty or staff member. Should an issue come up with a student, the advisor may communicate 
with his or her teachers and develop a plan of action to help the student through a tough time. 
 
Advisory is also the perfect time to gather portfolio quality work, update the IGP, review and internalize 
assessment, and discuss with each other the assignments due in each class.  
 
Advisors are not “teachers” teaching a class but coaches facilitating a unique and flexible meeting time 
focusing on each individual student’s school life. 
 
At times, advisory is a non-academic setting to foster trust in a relaxed atmosphere.  At other times, 
advisory is a dedicated block of time to complete critical graduation tasks. 
 
Beacon Advisories: 
• meet twice a week for a total of one hour; 
• consist of small groups, with an average of 12 students per advisor; 
• have advisors who loop with their students for all four years; 
• present an opportunity to review academic performance from progress reports and other sources of 

data (IGP & PBGR!); 
• serve as one of the collection, review and storage points for portfolio items (PBGR!); 
• provide opportunities for career planning and time to meet with guidance counselor or school-based 

coordinator (IGP & PBGR!); 
• track community service hours (PBGR!); 
• disseminate school-based announcements; 
• review standardized test results that identify aptitudes (IGP & PBGR!); and  
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• exploration of socio/emotional issues 
 
In larger schools, advisories allow for greater personalization of the school.  Within a school of Beacon’s 
small size, advisories strengthen the sense of community and ownership on the part of student-artists and 
advisors. 

 
THE INDIVIDUAL GRADUATION PLAN 

 
What is an Individual Graduation Plan (IGP)? 
 
The IGP is a tool for student-artists that will help them to succeed academically, personally and professionally.  
It charts a student’s academic courses, activities, and achievements over their high school experience.  IGPs 
profile a student’s unique set of interests, needs, learning goals and graduation requirements.  The plan will 
continually be re-evaluated throughout the high school years to reflect any changes or needs a student may 
have. 
 
Who creates an Individual Graduation Plan? 
 
The student, their advisor and their parent create the IGP.  The guidance counselor and teachers are also 
available to assist in developing the plan.  The student is ultimately responsible to develop a personalized 
record that they regularly review, evaluate and update.  The process allows students to become active, 
responsible participants in their educational development and planning and to see their growth over time.   
 
What is included in an Individual Graduation Plan? 
 

• Information on educational/career interests, aptitudes and learning styles 
• Career goals and courses needed for a 4-year plan 
• Identification of the path needed for making transition from high school to college, career, military or 

other post-graduation options 
• Information for developing a résumé such as work experience, school and community activities 

 
Why does a student need an Individual Graduation Plan? 
 

• To increase their awareness of career options and opportunities 
• To review their academic achievements 
• To determine how to improve their skills 
• To organize the records and materials for their portfolio component 

 
How may I learn more about Individual Graduation Plans? 
 
The IGP is available on-line at www.beaconart.org.  Each student must download it, save it, post it to their 
Digication portfolio and update it regularly.  As this is a web-based task, students have the ability to update 
their IGP (and Digication portfolio) during non-school hours.   
 

LITERACY – THE CORNERSTONE OF LEARNING 
 
Without proficient reading ability academic success is nearly impossible.  At their core, all assessments are 
really reading tests.  Whether it’s math, science or an English test, in order to do well reading proficiency is 
needed. 
 
At Beacon every student is tested using a reading diagnostic assessment in the fall and spring of the freshman 
year and in reading comprehension and language usage at least twice per year thereafter (NWEA). 
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Struggling readers are exposed to a host of in-class, enrichment and whole school literacy activities. 
 
There are three tiers of reading proficiency at Beacon: 
 

� School-wide literacy  
� Targeted Literacy 
� Intensive Literacy 

 
When a student is not proficient in reading a Personal Literacy Plan (PLP) is written for them by the Reading 
Specialist with the input of English teachers and other classroom teachers.  The PLP is very goals- and 
outcomes-driven.   

 
Tier One: School-wide Literacy 

 
This includes school-wide efforts to improve reading.  Some involve how we schedule classes and the courses 
we offer, others include things that happen in every class in every grade. 
 

• 9th Graders take a grammar and mechanics course 
• 9th and 10th Graders take a literature-based course called Humanities.  This has replaced the 

traditional Western Civ class. It is a history class taught using primary sources and historical fiction.  
The idea is to give more opportunities to read and to give students a chance to connect people’s 
stories to the history they learn. 

• DEAR – Drop Everything And Read – two times a week for a half an hour the entire school stops to 
enjoy sustained silent reading 

• School-wide MLA Research Papers – in every class students will write an MLA style research paper 
using the school-wide graphic organizer to plan the paper.  They are scored with the school-wide MLA 
rubric. 

 
Tier Two: Targeted Literacy/In Class Support 

 
Students who are not on grade level in reading ability will receive small group and in-class support.  Their 
teachers will also receive support from the Reading Specialist, Literacy Coaches and Special Education teacher 
on strategies to increase student reading comprehension. 
 

Tier Three: Intensive Literacy 
 

Students who are three or more years below grade level will be issued a Personal Literacy Plan to improve 
their reading skills.  They will also receive small group and in class support at least three times per week.   
 

• Students will meet with the Reading Specialist at least twice a week in a small group setting.  Here 
they will work on strategies to increase their phonemic awareness, phonetic skills, comprehension, 
fluency (ability to read with feeling), and vocabulary skills. 

• The Reading Specialist visits at least one content area course per week to offer support with class-work 
and to offer strategies for reading challenging texts. 

 
The Beacon Reading Specialist is a member of the faculty and can be reached at school to answer questions, 
meet with parents to discuss progress and reading strategies, and attends parent/teacher conference nights. 

 
CAPSTONE PROJECT: THE AUTOBIOGRAPHICAL FILM 

 
Overview 
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Beacon Charter High School for the Arts has developed an Autobiographical Film Project to meet the Capstone 
guidelines of the Rhode Island Skills Commission.  All Beacon student-artists will enroll in Film as Cultural Lens 
in the first semester of their senior year.  In addition to analyzing classic and contemporary films, students will 
begin the process of producing their senior Capstone films. 
 
Capstone films are as unique as the filmmakers who create them.  Although autobiographical themes must be 
present, the films range from straight autobiographical storytelling to intricately structured works of fiction that 
provide glimpses of the student’s hopes, dreams and fears. The process for completing these projects is as 
follows: 
 

1. STORY STRUCTURE: Students develop a premise and work plan for their film. 
 

2. SCREENPLAY: Students create a written script which serves as the blueprint of their film.  The script 
will undergo a minimum of three drafts. 

 
3. STORYBOARDS: Students develop a shot-by-shot visual breakdown of their film. 

 
4. PRODUCTION BREAKDOWN REPORT: Students complete a report on all resources required to complete 

each scene. 
 

5. SHOOTING: Students utilize digital video cameras to capture all the images needed for their 
production. 

 
6. EDITING: Students compile all footage into the computer to create a “rough cut” of their film.  Once 

that is completed, they will add music, titles and other elements to complete a “final cut.” 
 

7. EXHIBITION: Student-artists present their film to a committee of filmmakers, community members, 
educators and school personnel.  Several films will be selected for recognition at a public awards 
ceremony as part of senior celebration. 

 
Journal reflections are a key element throughout the course.  In addition, Beacon has developed rubrics for 
each major step in the process.  These rubrics have been included in the appendices. 
 
All written components of the Capstone project are posted in each student’s Digication portfolio. 

Standards 
 

The Capstone Project will focus upon a core question identified by the student-artist which should be open-
ended and exploratory leading to problem solving.  In addition, the Capstone project will meet applied learning 
standards and content standards for the student-artist’s chosen art discipline. 
 

Applied Learning Standards 
 
The four applied learning standards will be met through this project: 
 
1. The student-artist must design a product (their film). (A1c) 
2. The student-artist will prepare an oral presentation and written components of their film, including a 

written report, and complete script.  In addition, the film itself will serve as a multimedia demonstration 
of their work. (A2a, A2b, A2c) 

3. The student-artist will gather information on themselves, their chosen content area (visual, performing 
or culinary arts), their career goals and filmmaking techniques in order to complete their project.  The 
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student-artist will use word processing software to complete written components of the project. 
(A3a, A3c) 

4. As part of a thorough evaluation process, each student-artist will use journal entries to reflect on their 
progress throughout the course and will adjust their priorities as needed to meet deadlines.  At the 
conclusion of the project, student-artists will evaluate their own performance. (A4b, A4c) 

 
Content Standards 

 
The following content standards have been adapted from the Rhode Island Department of Education’s State 
Frameworks as well as the Content Standards developed by the National Arts and Education Network, a 
program of the John F. Kennedy Center for the Performing Arts. 

 
1. Student-artists will conceive and create a film that demonstrates an understanding of how the 

communication of their ideas relates to the media techniques and processes they use. (RI Visual Arts 1) 
2. Student-artists will write a film script that includes original characters with unique dialog and/or 

narration that motivates action.  Student-artists will improve their scripts through improvising, writing 
and refining their scripts. (RI Theatre 1,National 1) 

3. Student-artists will integrate other arts and/or media in their film production. (RI Theatre 4, National 6) 
4. Student-artists will analyze the effect of their own personal, social and cultural experiences on their film 

production.(RI Theatre 3, National 8) 
 
 

THE GRADUATION PORTFOLIO 
 
A Beacon student’s portfolio will be as individualized as they are.  Over half of the portfolio will focus on the 
student’s art, demonstrating their growth over time and the skill and talent that they have developed.  In 
addition, students will collect academic work in the form of papers, projects, and other products that they 
select because each represents how they have improved as a learner.  All components of the academic 
portfolio are posted online through a student’s digital portfolio hosted at beaconart.digication.com. 
 
The portfolio is part of the school’s graduation requirements.  As such, students have the responsibility to 
select and collect their best work samples.  Over a student’s four years, they will produce a wealth of proficient 
work from both academic and art classes.  It is each student-artist’s responsibility to post their work to their 
Digication portfolio.  All pieces selected for their final portfolio must be accompanied by a grammatically 
correct and cogent reflection. 
 
To be proficient in portfolio compilation students will: 

• preserve their best work from all of their classes and best artwork on their Digication portfolio in their 
Academics Locker; 

• reflect briefly on their work samples by completing a simple student reflection that is designed to help 
them, in the end, select their final pieces; 

• keep track of their portfolio during advisory and make certain they make additions for every class at 
least once every semester;  

• work on their Digication portfolio page at home or at the library, and 
• take responsibility for the completion of their final portfolio. 

 
Portfolios are Beacon’s way of allowing the student to exhibit their best academic and artistic work over the 
course of their studies.  By preserving work in a portfolio, students can show their best work and publically 
take pride in their growth at Beacon Charter High School for the Arts. 

 
Required Components of a Graduation Portfolio 
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Art Discipline Component 
 
Culinary Arts 
 

1. A completed Johnson & Wales High School Chef of the Year Recipe Contest Entry 
The packet must be ready to enter into the contest and follow all guidelines set by the university.  
Details at: http://www.jwu.edu/content.aspx?id=38050 
(website subject to change).  Entries may be submitted after final portfolio has been presented. 

 
2. A collection of 25 pictures documenting your culinary experience at BCHS 

Collect 25 pictures that document your culinary experience at BCHS. Then, choose 5 out of the 25 
pictures that best capture who you are as a culinary artist. These carefully chosen pictures will serve as 
the “material” from which you will synthesize your entire culinary experience into a well-developed 
essay.  
 

3. A detailed event plan 
This portfolio entry should include all of the various elements required to plan, promote, and execute a 
successful event.  Students will demonstrate proficiency in various Microsoft Office programs: 

• Microsoft Excel – used to price a menu and cost items 
• Microsoft PowerPoint/Publisher – used to develop promotional materials 
• Microsoft Word – used to write and edit memos, to-do lists, and reflections 
• Microsoft Picture Manager – used to edit and create photo documentation 

 
Culinary students will be able to use their plan to properly create and execute an event of any type or 
size.  Learning the fundamentals of management and design are critical to successful endeavors.  This 
building block is one of the key components to a solid culinary foundation and ties together practical 
and classroom experiences from all four years of schooling. 
 

 

Theater Arts 

Students will explore an actor’s three most important tools: body, voice and imagination.  In addition, students 
will develop a basic understanding of costumes, lighting and set construction. 
 

1. Acting: By their senior year, all theater students have participated in some form of acting project 
either in school or outside of school.  Students must submit a piece of evidence to show their 
participation.  Examples of evidence include videos, photographs, programs, etc.  In addition, a written 
reflection that discusses their overall experience in the project must be included. 

2. Technical Theater: By their senior year, all theater students have participated in some form of 
technical theater either in school or outside of school.  Technical theater includes sound, set, lighting, 
props, stage management, as well as costume or lighting design.  The student must submit a piece of 
evidence to show their participation.  Examples of evidence include videos or pictures of technical work 
or show programs.  Design sketches may also be presented.  In addition, a written reflection that 
discusses their overall experience in the project must be included. 

3. Written Critique: All students must participate in a viewing of a play.  The play may have been 
produced at Beacon or elsewhere.  The critique must use the following structure: 

Introduction Narrate – Describe the assignment with clear and precise terms.  
Provide selective details and facts about both the process and product.  
Explain how your grade is or isn’t an accurate assessment of your skill 
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set and knowledge. 

Body 
Paragraph 1 

Analyze/Synthesize PROCESS – Identify strengths and weaknesses as 
they pertain to the process and offer explanations.  How much influence 
did the process have on the product and what might you have done 
differently? 

Body 
Paragraph 2 

Analyze/Synthesize PRODUCT – Identify strengths and weaknesses as 
they pertain to the product and offer explanations.  How did your 
teacher’s comments/scores help you to self-assess? 

Conclusion Goal Setting – Clearly and specifically identify areas for future 
development and improvement 

 

4. Student Choice: All students must choose another element of theater that they have not previously 
explored in the portfolio process.  (Makeup, Directing, the Rhode Island Theater Conference, etc.) 
Students must submit a piece of evidence to show their participation.  Examples of evidence include 
videos, photographs, programs, etc.  In addition, a written reflection that discusses their overall 
experience in the project must be included. 

 

Visual Arts 

Creating: 

1. One (1) self-portrait created from direct observation 

2. One (1) creative self-portrait 

3. Three (3) still-life works created from direct observation 

4. One (1) painting that employs effective use of color 

5. One (1) three dimensional artwork piece 

6. One (1) representation of landscape from direct observation 

7. One (1) representation of architecture from direct observation 

8. Sketchbook or process materials that include preliminary work for at least three (3) portfolio 
pieces 

Responding: 

1. A narrative reflection about an exemplar work of art (what you feel is your best piece of work) 
that was displayed as part of the Visual Arts program 

2. A narrative reflection about the student’s own work included in the portfolio. 

 
In addition to the arts-specific requirements, each student-artist must complete the following reflections: 

1. Reflection from attending an event outside Beacon within the student’s art discipline: 
2. Reflection from attending an arts event outside of the student’s discipline 
3. Reflection and photographs/videos from participation in each Beacon Arts Night 

 
 
Academic Component 
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The Academic Component is meant to show growth over time, and as such does not contain work from 
every course, but examples of proficient work within three academic domains.  The portfolio will compare 
deliverables completed early in the student’s career with more recent work.  In order to accomplish this, 
Beacon is promoting the “Then vs. Now” concept. 
 
“Then” refers to work completed early in a student’s Beacon career (typically 9th grade).  “Now” refers to work 
completed in 11th or 12th grade. 
 
(Very important note: the work shown as evidence in the IGP is just the “best of the best” that shows growth 
over time. In the student’s Digication webpage there will be pages representing the domains listed below and 
pages representing different subjects and courses. Those “academic locker” pages should have dozens of 
Word, Excel and PowerPoint documents gathered over time and ready to be chosen for final portfolio 
presentation. Each student must upload their work continuously.) 
Beacon’s Academic Domains are: 
 

• English, History and Art Appreciation 
• Mathematics and Science 
• MS Office, Business, Foreign Language and Film 

 
Within each domain, the student-artist will exhibit: 

• 2 PowerPoint presentations (for a total of 6) 
• 2 MLA- or APA-formatted research papers (for a total of 6) 

 
In addition, students must exhibit 

• 2 pieces of creative writing (for example, short stories, plays, poems, screenplays, etc.) 
 

Business/Transition Component 
 
1 Individual Graduation Plan (IGP) 
1 Résumé (personal contact information not required prior to graduation) 
2 Letters of Recommendation (scanned with signatures) 
1 Reflective essay on memorable and/or meaningful Community Service activities 
1 Summative Reflection  
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Portfolios: What Must Students Do? 
 

To create an exemplary portfolio students are encouraged to:  
1. Complete important work to the best of your ability because your work will offer evidence that 

you are ready to graduate.  Without good work that meets or exceeds the standards, you will have 
fewer opportunities to develop an acceptable portfolio. 

 
2. Place all work in your Academic Locker.  Your Digication page has space for work completed in all 

classes.  In order to have the widest selection of pieces for the final portfolio, it is critical to upload all 
proficient work. 

 
3. Select and collect your best work.  Any classroom project or product that makes you proud should 

be added to the portfolio.  You should collect a minimum of one work sample from every academic 
class each semester.  You are responsible for keeping track of your entries and posting all work to 
Digication.   

 
4. Make absolutely certain that identifying information and a reflection accompany each 

piece of work.  It is your responsibility to be sure that each piece includes course name, teacher 
name and date.  You must also post a brief reflection on your work explaining your process and how 
this work meets standard. 

 
5. Work with your advisor.  Each advisory has scheduled time in the computer lab for IGP and 

Portfolio work. It is important to use this time productively. 
 

6. Create and maintain your Digication Portfolio.  This provides a “locker” to store your academic 
and art work.  Students should take responsibility to create and keep updated their Digication portfolio 
which depicts them as a serious student-artist.   

 
7. Write one five paragraph summative reflection of your four years’ of work.  Your portfolio will 

include a full-length essay; your reflection on the collection of entries in your portfolio.  Your reflection 
may include the following: 

• A brief summary of the entries included in the portfolio 
• Explanation of how entries represent learning progress 
• Explanation of how the entries meet required proficiencies 
• Explanation of how the collection supports future learning 
• Description of how Applied Learning is demonstrated. 
• Explanation of what you are most proud of and why. 

 
8. Be responsible.  You are responsible for selecting works and making certain your portfolio has all of 

the necessary elements.  You must review the list of required components to determine that you are 
on track throughout your years at Beacon.  Do not be afraid to seek the help and guidance of your 
classroom teachers.  However, the ultimate responsibility for saving, posting and reflecting upon your 
Beacon career is yours. 

 
Portfolio Reflections 

 
A reflection is an opportunity to critically think about an event or assignment in order to gain a new and/or 
deeper perspective on both the process and the product. The hope is that this insight will allow you to make 
informed and thoughtful changes on how you might do it differently next time, or, what useful lessons you 
might apply to future endeavors. In short, a reflection is the best tool for self-knowledge and improvement.  
All portfolio pieces must be accompanied by a thoughtful reflection, which will be posted as a 
caption to each piece. 
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Guidelines for writing thoughtful and informed reflections: 
 
To start, you must carefully read your teacher’s comments, both on the paper/project as well as on the rubric. 
Make sure you understand your scores and why your teacher made each comment. If you are confused or 
disagree, ask your teacher for clarification.  
 
Next, jot down notes on the following questions, as these notes will serve as the substance of your reflection. 
Note: some questions might not apply to your particular assignment. 
 

� What was the purpose of this assignment? In other words, what specific skills was it assessing? 
� Do you feel the grade you received is an accurate reflection of your knowledge on this subject? If not, 

how do you account for your perceived discrepancy? 
� What were your initial feelings as you thought about getting started? 
� Describe the process (the “during”): easy, frustrating, or enlightening? 
� Describe the product (the “end result”): satisfied or disappointed? 
� What might you do differently next time, process-wise and product-wise? 
� What obvious strengths did you exhibit during this assignment? Weaknesses? How can this knowledge 

shape future assignments? 
� Why is it valuable to self-assess/self-critique? What did you learn about yourself? 
� What trends do you notice when you think about past assignments as compared to this one? What 

does this tell you about yourself as a learner? 
 
When you are ready to compose reflections for pieces in your Final portfolio, use the following structure and 
guidelines to help organize your four-paragraph reflection: 
 
Introduction Narrate – Describe the assignment with clear and precise terms. Provide selective 

details and facts about both the process and product. Explain how your grade is or 
isn’t an accurate assessment of your skill set and knowledge 

Body 1 Analyze/Synthesize PROCESS – Identify strengths and weaknesses as they pertain to 
the process and offer explanations. How much influence did the process have on the 
product and what might you have done differently? 

Body 2 Analyze/Synthesize PRODUCT – Identify strengths and weaknesses as they pertain 
to the product and offer explanations. How did your teacher’s comments/scores help 
you to self-assess?  

Conclusion Goal Setting – Able to clearly and specifically identify areas for future development 
and improvement 

 
* All reflections must be done in proper MLA format with a minimum of spelling and grammatical errors. 

 
Portfolio Review Process 

 
Every student-artist’s portfolio will be reviewed in the middle of the senior year by a panel of judges.  Using 
the Portfolio Presentation Rubric as a score sheet, the panel will evaluate each student-artist’s portfolio for 
completeness and strengths.  Students will present their Digication portfolios using an LCD projector and a 
large screen. 
 
Student-artists who do not receive a proficient rating will have the opportunity to improve the portfolio and 
submit changes to a subcommittee of the Board of Trustees for final approval.  Students who do not complete 
the portfolio segment of the Proficiency-Based Graduation Requirements as designed by Beacon Charter High 
School will be asked to complete it during the summer before receiving a diploma. 
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COMMUNITY SERVICE REQUIREMENTS 

 
Participating in community service is a way for students to serve others in ways that benefit and promote the 
interests of individuals and the community.  Student-artists at Beacon are expected to be responsible citizens 
and to make positive contributions to local businesses and to society.  The community service requirement is 
intended to help students to become responsible, caring adults.     
 
As part of Graduation Requirements, every student at Beacon will complete a minimum of ten (10) hours of 
community service hours each year for a total of forty (40) hours.  These hours will be documented on 
Community Service Hours Verification cards obtainable from the Main Office or Mrs. Go.  
 
The student must complete: 
 

• Name and grade 
• Dates and hours of service 
• A description of your participation in the project and how your action benefited others.  This description 

is meant as a reflection of service and should be in complete, detailed sentences. 
 
The supervisor of the activity or organization where the community service was performed must fill in: 
 

• Organization Name and Address and Phone number 
• Supervisor’s Name printed  
• Sign the card (hours will not be counted if the card is not signed) 
• Describe the Community service activity performed 
• Make comments if they so choose 

 
After the card is complete, students should immediately hand it in to their Advisor who will keep track of the 
community service hours performed.     
 
The reflection on each community service verification card may be used to help craft the final Community 
Service Reflection required as part of the Business/Transition component of the portfolio. 
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Beacon Charter High School for the Arts 

Final Portfolio Presentation Rubric 

 

Presenter:                                                              Judge: 

 Proficient w/ Distinction (25) Proficient (20) Partially Proficient (15) 
Organization and 
Preparation: 
The student exhibits 
logical organization. 
 
 

______ 

The student: 
� Introduces the topic clearly and 

creatively 
� Maintains a clear focus on the topic 

� Effectively includes smooth 

transitions to connect key points 
� Ends with a logical, effective, and 

relevant conclusion 

� Uses agenda, outline, notes or other 
memory aids to execute a flowing 

presentation 

 

The student: 
� Introduces the topic clearly 

� Maintains a focus on the topic 
� Includes transitions between key 

points 

� Ends with a coherent conclusion 
based on evidence 

� Uses agenda, outline, notes or 

other memory aids to structure 
presentation  

 

The student: 
� Does not clearly introduce the 

topic 
� Does not establish or maintain a 

focus on the topic 

� Uses ineffective transitions that 
rarely connect key points 

� Ends without a conclusion based 

on evidence 
� Does not make effective use of 

notes or other memory aids 

Language Use and 
Delivery: 
The student 
communicates ideas 
effectively. 
 
 

______ 

The student: 
� Effectively uses eye contact 

� Speaks clearly, effectively and 

confidently using suitable volume 
and pace 

� Fully engages the audience 

� Dresses with great care 
� Selects rich and varied words 

appropriate for context and audience, 

and uses correct grammar 
 

The student: 
� Maintains eye contact 

� Speaks clearly and uses suitable 

volume and pace 
� Takes steps to engage the 

audience 

� Dresses appropriately 
� Selects words appropriate for 

context and audience, and uses 

correct grammar 

The student: 
� Uses eye contact ineffectively 

� Fails to speak clearly and audibly 

and uses unsuitable pace 
� Does not engage the audience 

� Dresses inappropriately 

� Selects words inappropriate for 
context and audience; uses 

incorrect grammar 

Content: 
The student explains 
the process and 
findings of the project 
and resulting learning 
either in their oral 
presentation, the film, 
the dossier or during 
Q&A.  
 
 

_____ 
 

The student: 

� Clearly defines the topic or thesis 

and its significance 
� Demonstrates extensive knowledge 

of the topic by responding 
confidently, precisely and 

appropriately to all audience 

questions and feedback 
 

� Checklist is complete. 

The student: 

� Clearly defines the topic or thesis  

� Demonstrates knowledge of the 
topic by responding to questions 

and feedback accurately and 
appropriately 

 

 
 

� Checklist is complete 

The student: 

� Does not clearly introduce the 

topic 
� Demonstrates incomplete 

knowledge of the topic by 
responding to questions and 

feedback inaccurately and 

inappropriately 
 

� Checklist is incomplete.  Passing 
grade not possible. 

Media Use: 
The student uses 
technology and/or 
other media to 
enhance their 
presentation. 
 
 

_____ 
 

The student:  

� Selects and uses well-crafted 
audio/visual supports to 

communicate desired information 

� Uses technology to enhance and 
deepen audience understanding 

 

The student:  

� Selects and uses audio/visual 
supports to communicate desired 

information 

� Uses technology to enhance 
audience understanding 

 

The student:  

� Ineffectively uses audio/visual 
supports 

� Uses audio/visual supports that 

detract from the presentation 
 

Total Score: 
 
 
 
 
 
 
 
 

_________ 
 
 

Comments: 
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Beacon Charter High School for the Arts 

Senior Portfolio Checklist 

 

Student Artist:        

 @eeded Present 

Business 
Summative Reflection on entire portfolio 

(5 paragraphs) 
1  

Résumé 1  

Letters of Recommendation 2  

Transcript Copy 1  

Reflection on Community Service (1 page) 1  

Individual Graduation Plan (IGP) 1  

Academic 
English/History/Art Appreciation 

PowerPoint 

MLA/APA Papers 

Creative Writing 

 
2 
2 
2 

 

Mathematics and Science 

PowerPoint 

MLA/APA Papers 

 
2 
2 

 

MS Office, Business, Foreign Language and Film 

PowerPoint 

MLA/APA Papers 

 
2 
2 

 

Art 
Original work posted on Digication 

(See Arts Portfolio checklist for your art discipline) 
varies  

Event reflection from within your art discipline 1  

Event reflection from outside your art discipline 1  

Reflection from participation in Arts Nights 4  
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Beacon Charter High School for the Arts: Capstone Presentation Rubric 

Presenter:                                                                                                   Judge: 

 

Proficient w/ Distinction (20) 

Proficient (16) Partially Proficient (10) 

1. Capstone Dossier: 
The student has 
completed online 
documentation of their 
project through their 
Digication portfolio.  
 
 

_______ 
 

The student’s online dossier: 
� Includes all required elements 

(see attached checklist) 

� Is free from error 
� Is properly linked to all components 

(no dead/mislabeled links) 

� Contains insight into the creative 
process of the film 

The student’s online dossier: 
� May be missing one required 

element 

(see attached checklist) 
� Has minimal errors 

� May have one missing or 

mislabeled link 

The student’s online dossier: 
� May be missing several of the 

required elements (see attached 

checklist) 
� May have significant errors 

present 

� Many links are dead or mislabeled 
 

2. Content: 
The student explains 
the process and 
findings of the project 
and resulting learning 
either in their dossier, 
oral presentation, the 
film or during Q&A.  
 
 

_______ 

The student: 

� Clearly defines the premise (logline) 

and its significance 
� Supports the premise with an 

analysis of relevant and accurate 

evidence 
� Provides evidence of complex 

problem solving (through producing 

the film)  
� Combines and evaluates existing 

ideas to form new insights 

� Demonstrates extensive knowledge 
of the topic by responding 

confidently, precisely and 

appropriately to all audience 
questions and feedback 

The student: 

� Clearly defines the premise 

(logline) 
� Supports the premise with 

evidence  

� Provides evidence of problem 
solving (through producing the 

film)  

� Combines existing ideas to form 
new insights 

� Demonstrates knowledge of the 

topic by responding to questions 
and feedback accurately and 

appropriately 

The student: 

� Does not clearly define the 

premise (logline) 
� Does not support premise with 

evidence 

� Shows little evidence of problem 
solving (through producing the 

film)  

� Shows little evidence of the 
combination of ideas 

� Demonstrates incomplete 

knowledge of the topic by 
responding to questions and 

feedback inaccurately and 

inappropriately 

3. Organization, 
Preparation and 
Delivery: 
The student exhibits 
logical organization 
and communicates 
ideas effectively. 
 
 

________ 

The student: 

� Introduces the topic clearly and 
creatively 

� Maintains a clear focus on the topic 

� Effectively includes smooth 
transitions to connect key points 

� Ends with a logical, effective, and 

relevant conclusion 
� Speaks clearly, effectively and 

confidently using suitable volume 

and pace 
� Fully engages the audience 

� Dresses formally, with great care 

� Selects rich and varied words 
appropriate for context and audience, 

and uses correct grammar 

The student: 

� Introduces the topic clearly 
� Maintains a focus on the topic 

� Includes transitions between key 

points 
� Ends with a coherent conclusion 

based on evidence 

� Speaks clearly and uses suitable 
volume and pace 

� Takes steps to engage the 

audience 
� Dresses appropriately 

� Selects words appropriate for 

context and audience, and uses 
correct grammar 

The student: 

� Does not clearly introduce the 
topic 

� Does not establish or maintain a 

focus on the topic 
� Uses ineffective transitions that 

rarely connect key points 

� Ends without a conclusion based 
on evidence 

� Fails to speak clearly and audibly 

and uses unsuitable pace 
� Does not engage the audience 

� Dresses inappropriately 

� Selects words inappropriate for 
context and audience; uses 

incorrect grammar. 

4. Film Production: 
The student effectively 
uses the medium of 
film to communicate 
their message. 
 
 

_______ 

The student:  
� Uses creative and varied camera 

angles  

� Uses lighting that enhances the 
meaning of the film 

� Uses creative and engaging dialog or 

voiceover to convey meaning 
 

The student: 
� Uses varied camera angles 

� Uses effective lighting that usually 

does not distract the viewer 
� Uses dialog or voiceover that 

conveys the film’s message 

 

The student: 
� Angles seem to be chosen at 

random or seldom change 

� Uses lighting that is often poor or 
distracts the viewer 

� Dialog or voiceover seems 

random or unrelated to film’s 
message  

5. Film Post-
Production: 
The student effectively 
uses the medium of 
film to communicate 
their message. 
 
 

_______ 

The student: 

� Uses editing creatively and smoothly 

to communicate meaning 
� Uses innovative titles/credits which 

are complete and free from error 

� Uses sound creatively, including 
music, voice and sound effects 

The student: 

� Uses editing smoothly, so that it is 

not a distraction 
� Uses titles/credits which are 

complete and free from error 

� All sound is clear and does not 
distract from the film’s message 

 

The student: 

� Editing is not smooth, or is 

sometimes distracting 
� Titles/credits are incomplete or 

have errors 

� Sound is unclear at points or 
distracts from the film’s message 

 

TOTAL SCORE 
 
 
 
 

COMME@TS 
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Capstone Digication Checklist 

 

Presenter:  _______________________________________    Judge:  ____________________________________ 
 

Item Description 
_________ 1 “I Am…” Journal Entry  

What are the student-filmmaker’s connections with self, school and their art? 
 

_________ 2 “Initial Thoughts” Journal Entry  

   What are the student-filmmakers initial thoughts about their film? 
 

_________ 3 Logline  
   Student-filmmakers express the concept for their film in 25 words or less. 
 

_________ 4 Three Sentences  

   Student-filmmakers expand the logline into three sentences. 
 

_________ 5 Three Paragraphs  

   Student-filmmakers expand the three sentences into three paragraphs. 
Their film is a now a short story. 

 

_________ 6 First Draft of Screenplay  

   Student-filmmakers take their story and put it into script format. 
 

_________ 7 Second Draft of Screenplay 

   Student-filmmakers refine their first draft.  Major changes are common. 
 

_________ 8 Third Draft of Screenplay  

   Student-filmmakers make last significant changes to their script. 
 

_________ 9 Final Draft of Screenplay 

   Student-filmmakers present an error-free final draft of their script. 
 

_________ 10 Screenwriting Journal Entry 

   Student-filmmakers reflect on the writing process. 
 

_________ 11 Storyboards Journal Entry w/ Storyboard Sample 

   Student-filmmakers reflect on the process of creating storyboards for their films.  Ideally, they’ll  
have a sample of their own storyboards scanned on the page. 

 

_________ 12 Production Breakdown Report 
   Student-filmmakers breakdown their film scene by scene. 
 

_________ 13 Filming Journal 
   Student-filmmakers reflect upon the process of shooting their film. 
 

_________ 14 Editing and Post-Production Journal 
   Student-filmmakers reflect upon the process of assembling their film and adding 

music, special effects, etc. 
 

_________ 15 Summative Reflection 
   Students reflect on the whole Capstone process from their initial thoughts through  
   post-production. 
 
Judges should print a rubric for each student then evaluate students on their online dossiers (Criterion 1) prior to the presentations.  
Content (Criterion 2) may have evidence in the dossier, the film or the presentation.  If you see evidence in the dossier, please check off those 
items in Criterion 2 prior to the presentations.  Criteria 2 through 5 will be completed at the presentations.  Scores should reflect the check 
marks made for each question.  For example: 
 

 Proficient /Distinction (20) Proficient(16) Partially Proficient (10) 
1. Capstone Dossier: 
The student has completed 
online documentation of 
their project through their 
Digication portfolio.  
 

19 

The student’s online dossier: 

 Includes all required elements 
(see attached checklist) 

� Is free from error 

 Contains insight into the creative 
process of the film 

 Is properly linked to all components 
(no dead/mislabeled links) 

The student’s online dossier: 

� Includes all required elements 

(see attached checklist) 

 Has minimal errors 
� May have one missing or mislabeled 

link 

The student’s online dossier: 

� May be missing several of the required 

elements (see attached checklist) 

� May have significant errors present 

� Many links are dead or mislabeled 

 

 

The above student has three items selected in the first column and only one in the second column.  That means the point value for that 
criteria should be somewhere between 16 and 20, but closer to 20.  That pretty much leaves 19. Judges should bring their partially completed 
rubrics to the presentations with them.  Students will not provide printed materials on that day. 

 


